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As part of the TEAMS project, it was recognised that for the onward development of the TEAMS training, it would be necessary to develop a cadre of trainers capable of delivering the training package developed in the first phase of the project. 

There are four tiers to the sustainable delivery of the programme:








Figure 1: TEAMS tiers  

The TEAMS training package has been trialled on two occasions in Germany September 2018, and Turkey October 2018 and refined through this process. The basis for a handbook on how to deliver the package has been outlined, describing in detail how to prepare and deliver the programme. This document outlines the timetabling, programming, logistics and organisational challenges and describes the best practice that has been developed to date.

As Weiner et al. (2013) describe, the sustainable delivery of an educational system requires the development of a training cadre of personnel, well-informed in the specialist knowledge being taught but also familiar with the teaching, group and exercise management techniques necessary to deliver the full programme. 

As part of its founding principles and organisational structure, each EMT will need to create a sustainable induction and then on-going education and training plan for its personnel. It is necessary for all personnel to be familiar with the Humanitarian Principles, ethical foundations and the background to the creation of the World Health Organisation (WHO) “Blue Book” on Classification and Minimum Standards for Foreign Medical Teams (WHO, 2013).

The TEAMS training package is designed to be a short training run over 3 days to simulate the deployment, operation and close down of an Emergency Medical Team activation. While not sufficient on its own to deliver all the necessary competencies, it is designed to provide experience, test the Team and highlight areas for focussed further development.

The training package to deliver this function will be made available through ECHO (European Civil Protection and Humanitarian Aid Operations) to EMTs. The Trainers and Facilitators from within the EMT responsible for delivering the programme will be guided by the handbook, but it is the view of the TEAMS Consortium that there should be a short course “Train the Trainers” course to develop the Faculty based on the content of the TEAMS package. 
To this end, a “Train the Trainer” curriculum is proposed after a: review of the literature and other train the trainer packages in the humanitarian domain; empirical observation of the delivery of the TEAMS simulation exercises in Germany in September 2018, and Turkey 2018; and, consultation via a questionnaire with the staff who delivered the training of the. A questionnaire (Appendix 1) was created from empirical observation; an ethnographic technique (Angrosino, 2007) (Appendix 2) was utilised by two researchers whilst observing the delivery of the TEAMS training package. The questionnaire was then completed by six Humedica staff in Germany, and three Turkish staff who were involved in delivering the training of the TEAMS package. It was completed in full by the six Trainers, an Exercise Director and, in part, by two Coordinators. The empirical observation was particularly effective in providing data for the construction of the ToT curriculum framework, this concurs with Cross et al (2010) that ‘observational assessment of actual skills in delivering the training would be a useful measure of trainer ability’.

Table1: Proposed “Train the Trainer” TEAMS Curriculum Framework

	‘Train the Trainer’ curriculum for supporting the delivery of TEAMS training package



	1. Starting & welcome

a. Introductions of participants to each other

b. Introducing training: Setting overall objectives ‘Exercise Zero’ asking the group what qualities and behaviours define a good team.

c. Clarifying expectations

d. Icebreaking exercise – types and purpose



	2. Team formation

a. Briefing approaches for preparing a group for the coming scenarios/exercises

b. Optimum group size planning for discussion, factors for deciding membership of sub-groups (e.g. profession, experience, learning style)

c. Group phase models e.g. Wheelan's integrated model of group development (2009) or Tuckman's Stages model (1977).

d. Distributed leadership, enabling all participants to take leadership roles (Mehra et al., 2006)


	3. Facilitation 

a. Exercise planning

b. Health & Safety management on exercise

c. Asking 'the right' questions to the team to bring them forward/raise value

d. Briefing methods to ensure participants understand task and goals

e. Understanding, recognition of and adaptation for learning styles (Pashler et al., 2008)
f. Gaining and maintaining the attention of the participants (interrupting exercises)

g. Relationship management 

i. Promoting effective interactions between Faculty and participant, participant and participants)

h. Methods to get every participant involved. Techniques for management of the quiet, dominant or disengaged participants.



	4. Physical context

a. The “Set”, how to arrange participants for 

i. Whole group discussions (e.g. in a circle, flip board in centre)

ii. Small group discussions

iii. Table-top exercises

iv. Debriefing/feedback

b. Environment/situation management



	5. Time management

a. Time-keeping and steering/maintaining momentum

b. Break management

c. Inject planning

d. Task planning

e. Operational “time-out” management

f. Recognise and managing deviation/disruption (e.g. participants talking during session, use of mobile phones, loss of focus, participant going into excessive detail)



	6. Defining Faculty & Participant role management
a. Faculty: Responsibilities of:

i. Exercise Director 

ii. Trainers

iii. Facilitators

b. Participant: Role play management

i. Defining areas or sub-task responsibilities e.g. for Participant Team Leader, and how to give other areas of responsibility

ii. Managing the change between being “in” and “out” of the scenario

iii. Assigning leadership roles to different people in different exercises



	7. Running de-briefing sessions

a. Field-ready 'debriefing' techniques

b. Open-ended versus closed questions

i. The role of storytelling

ii. Peer to peer learning

iii. Sharing personal experiences. 

c. Recapitulation (feeding back to the team what has been achieved, heard or summarised)

d. Providing timely feedback, just-in-time feedback

e. Closure of session/programme


Experience of Trainers & Facilitators:

It is recognised that those tasked with being Trainers and Facilitators will have a range of experience, but their effectiveness is dependent upon their understanding of the objectives of the programme, familiarity with taking leadership roles, and their understanding of the concept of TEAMS and the Emergency Medical Teams and European Medical Corps Initiatives. 

Baron (2006) recommends that trainers of trainers should be ‘master-trainers’ and have the commensurate skills, knowledge and qualifications to deliver training; Explaining that typically, ‘a TOT initiates a ‘cascade of training’ (Baron, Jensen, & de Jong, 2002; Jensen & Baron, 2003) in which master-trainers teach knowledge, intervention techniques, activities or skills to trainees, who become trainers, and then teach this knowledge to others’.

The professional background of the trainers can be varied with clinicians, project managers, logisticians and desk officers. Levels of education will vary from Bachelors graduates through to PhDs with a range of experience in teaching and group facilitation work. Recognition of the needed skills may not be present, experience of exercise facilitation may be variable and consistency is important for optimal delivery. 

ToT Simulation Exercise Handbook:

Baron (2006) states that a ‘written training manual or guide is an ideal means to ensure that new trainers have an accurate accounting of what was taught in the ToT and will begin the transfer of information through the cascade accurately.’ It is important that the TEAMS package is consistently presented, alongside the “how to” planning instructions derived from the exercise planners and the experiences of the pilot exercise projects. This document will address many of the specifics of the preparation, logistic demands and formatting of the event. The ToT will provide the supporting guide for facilitating the TEAMS simulation exercises. The ToT Simulation Exercise Handbook will compromise two parts, and will be available online:

· TEAMS Simulation Exercises

· ToT Handbook

Programme

The framework will be delivered by a combination of on-line web-based prior learning and two days of face-to-face education. The pre-learning will provide knowledge of the evidence base for provision of adult education and the facilitation of exercises. The education event will be of two days duration and will be built upon the Proposed “Train the Trainer” TEAMS Curriculum Framework (Table 1), and utilise the TEAMS simulations as examples.

The ToT package will consist of two elements for a proposed duration of 30 hours.

· on-line pre-programme learning (15 hours)

· face-to-face education, group-work and practical exercises (2 days: 7.5 hours per day)

This is in line with the average duration of humanitarian ToT packages (Appendix 3), but assuming the trainers also attended the TEAMS training prior to attending the ToT training, this would bring the total duration to 7 days in total. 

Day 1

	09:00 – 10:30
	Context, starting & welcome processes



	10:30 – 11:00
	Break

	11:00 – 12:30
	Team formation



	12:30 – 13:30
	Lunch

	13:30 – 15:00
	Facilitation



	15:00 – 15:30
	Break

	15:30 – 17:00
	Physical context



	17:00 – 18:00
	Debrief summary  & key messages


Day 2

	09:00 – 10:30
	Time management



	10:30 – 11:00
	Break

	11:00 – 12:30
	Defining faculty and participant role management



	12:30 – 13:30
	Lunch

	13:30 – 15:00
	Running debrief sessions



	15:00 – 15:30
	Break

	15:30 – 17:00
	Reflection, critique and reporting




Importance of De-briefing

De-briefing is regarded as an essential part of a simulation training event by Vollmer, Monk & Heinrichs (2008). Central topics identified are: “providing feedback, conduct of debriefing sessions, facilitation of self-awareness in the participants, conscious observation, and purposeful reproduction of observations”. It is recommended that each participant experiences debriefings from the point of view of the debriefer and the person debriefed. Practical hints on how destructive circumstances during debriefing can be avoided, as well as communication strategies should be discussed.

This concurs with Barach & Cosman (2015) who argue that the subjective assessment of teamwork by peers improves teamwork and has a positive effect of clinical outcomes, their studies found that there ‘is a significant correlation between subjective assessment of teamwork by team members themselves and postoperative morbidity. Good teamwork (in terms of both quality and quantity) is associated with shorter duration of operations, fewer adverse events and lower postoperative morbidity’.

Oversight and Quality Assurance:

It is crucial for the TEAMS package forward progression that organisations can make use of the tool serially to both test their systems and facilitate evolution to meet the goals (Maher, 2004). This development belongs to the organisation but it is important that “drift” from the original purpose does not occur and that the quality of the programme is sustained (Campbell and Rozsnyai, 2002).

It is expected that organisations will develop their cadre of trainers and facilitators. To ensure consistency, there must be a sustainable TEAMS plan to either support the on-going delivery of ToT or, more practically, a process by which programmes can be reviewed, inspected and endorsed by the owning body as remaining true to the original aims. The process by which this will take place is not yet clear and the TEAMS consortium needs to determine a way forward for this. 
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Appendix 1:

Trainers Training Questionnaire

This questionnaire is intended to inform a future’ train the trainer’ package.  The training package will be delivered to trainers such as yourself before they deliver the TEAMs training exercises. The answers you supply are entirely anonymous.

a. How much past experience have you had in delivering training? 

b. What is your current profession?

c. List specific skills (areas of knowledge, techniques or methods  etc)  that you can you identify that you would like to improve so you would be a better trainer in future?

d. What did you find the most difficult whilst delivering the training?

e. What did you learn about training during the process of delivering the TEAMs exercises that you wish you had known before?

	Proposed areas for the ‘train the trainer’  curriculum
	How confident were you in this area whilst delivering the TEAMs package?  [1-10]

[Where 10 is highly confident, 5 is moderately confident,  and 1 is not confident, or n/a = not applicable]
	Do you think that this should be included in the future  ‘train the trainer’ programme?

[yes or no]
	[If yes]

What specifically would you like to see included in this area?

And are there any other items you would like to be included?

	1.  Starting & welcome

a. Introductions of participants to each other

b. Introducing training: Setting overall objectives

c. Icebreaker/Warm-up
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	2. Facilitation 

a. Group formation (optimum group sizes for discussion, factors for deciding membership of sub-groups e.g. profession)

b. Methods to ensure participants understand task and goals

c. Enabling all participants to take leadership roles (distributed leadership)

d. Gaining the attention of the participants (interrupting exercises)

e. Relationship management 

i. Promoting effective interactions between Faculty and participant, participant and participants)

f. Techniques for management of quiet,  dominate or disengaged participants
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	3. Physical context

a. Setting of room (placing of chairs, temperature of room, distributing resources)

b. How to arrange participants for 

i. Whole group discussions (in a circle, flip board in centre)

ii. Table-top exercises

iii. Feedback and discussion
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	4. Time management

a. Inject planning

b. Task planning

c. Maintaining momentum and dynamism

d. Recognise and managing deviation, or disruption (e.g. participants talking during session, use of mobile phones, participant going into excessive detail)
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	5. Defining Faculty roles  
e. Responsibilities of:

i. Exercise Director, 

ii. Trainers

iii. Facilitators

f. Role play management
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	7. Participant role management

a. Defining areas or sub-task responsibilities e.g. for Heads, and giving others areas of responsibility

b. Setting ground rules and roles of participants
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	8. Trainer communication

a. Presentation skills

i. Introducing an exercise

ii. Designing handouts for participants

iii. Designing slides to provide structure and summarise exercise goals

iv. Summarising participants’ reflections e.g. on a flipchart.

b. Awareness of learning styles: Visual, Aural, Read/write, and Kinesthetic sensory modalities (VARK) and ability to work across cater for all modalities.
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	9. Running de-briefing sessions

a. Open-ended questions versus closed questions

b. Suggestions of specific questions for trainers to use during de-brief.

c. The role of storytelling. Peer to peer learning, sharing personal experiences. 
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	10. Providing timely feedback

a. Recapitulation (feeding back to the Group what has been achieved, heard or summarised)

b. Just-in-time feedback

c. Closure of session
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Please feedback any other reflections or observations you may have. Or identify other areas which you would recommend to be included in the trainers curriculum.

Appendix 2

Training Observation (Ethnographic Technique)

The Table below is a checklist of considerations for an observer to reflect on the delivery of the TEAMS 1.0 simulations. The aim and focus of the observation is to acquire data during and after the delivery of the TEAMs 1.0 training package in order to acquire sufficient information to create a training manual for future trainers, and the focus during the observation is on how the trainer delivers the package and the resultant effect on the participants.

	CHRONOLOGY
	Time
	How is time used in the event?

	
	Sequence( of acts, activities, events)
	Who is in the group/simulation/activity who is taking part?

What is taking place?

How are change, transitions and stability managed?

	
	Intervals and connections
	How are the individual elements of the event connected?



	SETTING
	Physical context
	Describe the place

	
	Use of space 
	Describe the use of space (map diagram?)

	
	Movements
	How is the trainer guiding the participant movements?

	
	Resources
	How are objects utilised.

	ACTIVITIES
	Goals
	Is it clear what participants are to achieve?

	
	Act
	What is the trainer doing – what specific actions?

How are the activities being described, justified, explained, organised and labelled?

	
	Behaviour
	What rules govern the social organisation and behaviours of the event?

How are protocols or agreements formed?

How routine, regular, patterned or irregular are the behaviours observed?

	
	Participation
	How does the trainer guide participation and social interactions?

How do the participants of the group/event/activity come to be members of the activity?

	
	Meanings
	What meanings are participants attributing to what is happening?

How do the trainer/participants express meanings?

	
	Events
	How are the activities structured?

	RELATIONSHIPS
	Social
	How are the social relationships enacted?

What are the statuses and roles of the participants and trainer?

	
	Dynamics
	How are participants interacting with trainer, and the other participants? i isolates – not interacting/ ii stars- interacting with many/ iii dyads – interacting with one other participant?

	
	Interactions
	Who is taking part? 

How many participants are involved? 

How do different participants behave towards one another?

	CRITICAL INCIDENTS
	Tensions
	

	
	Problems
	

	
	Ethical Issues
	

	COMMUNICATION
	Method/style
	How do the trainer /participants communicate?

(Clarification, Instruction, Control)

	
	Feelings
	How do the trainer /participants express their feelings?

	
	Speech
	What is being said and by whom?

	
	Discussion
	What is being discussed frequently/infrequently?

What appear to be the significant issues being discussed?

Who is talking? Who is listening?

	
	Non-verbal
	What non-verbal communication is taking place? [Gestures, short actions, general disposition]

	
	Decisions
	Who is making decisions and for whom?


Debriefing questionnaire for the trainer, delivered as questions during a short post training interview and audio recorded.

· What went well?

· What could have been improved and how?

What advice would you provide for future trainers?
Notes

Observations could 

· also be written on the programme schedule

· In situ – during the training

· Expanded as soon as possible after the initial observations

Observations can be explicit (describing activity), inferential (reflection on activity), abstracted (deferred from activity) or generalised (summarising activities).

Appendix 3: List of Humanitarian Organisation Training of Trainers Packages

	 
	NAME
	ORGANIZATION
	DURATION
	TRAINING TOPICS/CURRICULUM
	FORMAT
	REFERENCE

	1
	Training of Trainers (ToT)
	Trust Consultancy and Development http://trustconsultancy.org/
	n/a
	A) The adult learner B) The training cycle C) Writing training D) objectives E) Participatory training objectives F) Facilitating groups G) Designing a training session H) Delivering a training session I) Evaluating training L) Handling challenging situations
	face-to-face
	https://reliefweb.int/training/2494449/training-trainers-tot

	2
	Training of Trainers on the Core Humanitarian Standard
	CHS Alliance https://www.chsalliance.org/
	4 days
	Day 1: Introduction to the Core Humanitarian Standard; Humanitarian principles; Commitment 1 Appropriateness & relevance; Commitment 2 Effectiveness & timeliness; Commitment 3 Strengthening local capacities; Commitment 4 Participation & information sharing.
Day 2: Commitment 5 Complaints mechanisms; Commitment 6 Coordination & complementarity; Commitment 7 Learning & improvement; Commitment 8 People management; Commitment 9 Resource management; The Verification Framework; Action planning.
Day 3: Adult learning; Learning styles; Training methodologies; Writing learning objectives; Preparation for Day 4 training practice sessions.
Day 4: Participant training practice sessions; Feedback and reflection.
	workshop
	https://www.chsalliance.org/fr/tot-chs

	3
	Training of Trainers for the Humanitarian Sector
	RedR UK           https://www.redr.org.uk/
	5 days
	A) Adult learning and the training cycle B) Learning needs analysis C) Writing training objectives D) Identifying key learning points E) Humanitarian context for trainers F) Training and facilitation techniques G) Providing feedback and coaching
	classroom discussions, group work and a case study
	https://www.redr.org.uk/Training-Learning/Events/Archive/2017/Training-of-Trainers-for-the-Humanitarian-Sector-(

	4
	Sphere Training of Trainers
	The Sphere project
	9 days
	n/a
	e-learning
	http://www.sphereproject.org/sphere/en/learning/calendar/sphere-training-of-trainers/

	5
	Training of Trainers (ToT)
	Humanitarian Leadership Academy https://www.humanitarianleadershipacademy.org/
	4 days
	n/a
	n/a
	https://www.humanitarianleadershipacademy.org/training-trainers-philippines/

	6
	The Training of Trainers on Protection in Practice (ToT PiP)
	GPS Task Team http://www.globalprotectioncluster.org/en/index.html
	5 days
	n/a
	workshop
	http://www.globalprotectioncluster.org/en/field-support/training-and-learning.html

	7
	Training of Trainers
	Logistic Cluster https://logcluster.org/
	4 days
	n/a
	
	https://logcluster.org/training/training-trainers

	8
	Training of Trainers
	The Alliance https://alliancecpha.org/
	
	
	
	https://alliancecpha.org/news-and-events/training-of-trainers-2018/

	9
	Training of Trainers
	OCA Learning & Development department / MSF
	5 days
	A) Role of the ALSO instructor in organising and implementing a fieldbased ALSO course B) How to provide the content of ALSO, including delivering lectures and managing work stations C) How to oversee the written and practical exams D) Preparation and care of mannequins and pedagogical materials
	face-to-face
	https://www.msf.org.uk/sites/uk/files/oca_-_training_brochure_2014.pdf

	10
	Trainer’s Guide for Training Teachers in Conflict and Emergency Settings
	REPSSI
	
	
	
	

	11
	Training-of-Trainers (ToT)
	Parcel Project https://www.humanitarianlogistics.org/
	
	A) Sustainable learning B) Introduction to standards C) Procurement D) Warehousing E) Fleet management F) Asset management G) Distribution H) Prepare a presentation
	e-learning
	https://www.humanitarianlogistics.org/training/

	12
	Instruction for Trainers
	UNHCR
	3/5 days
	Instructions for trainers
· Introduction to a Reach Out workshop with slides
· 10 core modules with slides
Module 1 - What Is Refugee Protection?
Module 2 - Refugees and Displacement
Module 3 - Refugee Situation in Context
Module 4 - Refugee Protection: Actors and Roles
Module 5 - Programming and Protection
Module 6 - Individual Arrival
Module 7 - Mass Arrival
Module 8 - Vulnerable Groups
Module 9 - Durable Solutions
Module 10 - Action-Planning
· Two optional modules with slides
Optional Module - Gender-Based Violence (GBV)1
Optional Module - Internally Displaced Persons (IDPs)2
· A set of handouts on refugee protection
· A facilitator’s toolkit3
· The Senior Managers Pack brochure with handouts and slides
Module 1 - Refugee protection: “From Global…”
Module 2 - “…To Local”: Opportunities
	workshop
	http://www.unhcr.org/4371d85e2.pdf

	13
	Training of Trainers: Expanding National Societies’ Capacity in Zika Response
	IFRC
	7 days
	A) Epidemic control for volunteers B) Psychosocial support in emergencies C) Sanitation and hygiene promotion
	workshop
	http://www.ifrc.org/en/news-and-media/news-stories/americas/colombia/training-of-trainers-expanding-national-societies-capacity-in-zika-response-/

	14
	Course "Training of trainers: Quality Management in Humanitarian Action"
	UR Group
	
	A) The basics of quality management B) Managing a project with the Dynamic COMPAS (case study) C) Evaluating a project (case study) D) The Dynamic COMPAS E) From individual use to ganisation-wide adoption of the Quality COMPAS.
	
	https://www.urd.org/Training-of-trainers-Quality

	15
	ToT
	Save the Children
	
	
	
	https://www.savethechildren.org.uk/what-we-do/policy-and-practice/humanitarian-capacity-building/training-of-trainers

	16
	ToT
	CARE Int
	5 days
	
	face-to-face
	https://careacademy.org/event/humanitarian-training-of-trainers-care-int/

	17
	Training of Trainers: Mentoring: On-site (in the field)
	MSF SAMU
	5 days
	Adult learning: core principles
Training cycle
Activities and role of the trainer
Guiding principles for adult learning
Competency concept
Mentoring concept
Definition and guiding principles
Role and skills of a mentor
Mentoring vs supervision
Mentoring programmatic framework
Preconditions, success factors
Mentoring Programme framework
Learning objectives
Mentoring M&E and tools
Mentoring techniques
Building mentor/mentee relationships
Communication skills
- Active listening
- Giving feedback
	workshop
	https://samumsf.org/en/training/training-trainers/training-trainers-mentoring-on-site-field


TEAMS 2.0
Training for Trainers for Emergency Medical Teams and European Medical Corps
Deliverable 1.1 – 1.2 ToT Curriculum Framework
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